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Abstract 
Based on a survey of 4,393 journalism students in Australia, Brazil, Chile, Mexico, 
South Africa, Spain, Switzerland, and the United States, this study provides much-
needed comparative evidence about students’ motivations for becoming journalists, 
their future job plans, and expectations. Findings show not only an almost universal 
decline in students’ desire to work in journalism by the end of their program but also 
important national differences in terms of the journalistic fields in which they want to 
work, as well as their job expectations. The results reinforce the need to take into 
account national contexts when examining journalism education across the globe. 
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Introduction 
Recent decades have seen a surge in tertiary education in journalism around the world, 
leading to an increased number of journalists who hold university degrees. This 
“graduatization”1 of journalism has attracted increased scholarly scrutiny, based on the belief 
that journalism education “perpetuates or modifies professional practices and molds the 
perceptions journalists have of the role and function of the media”2. Many journalism 
students – though not all – will end up working in the industry, and their motivations for and 
expectations of journalism would likely have some influence on their future work. For 
example, against the background of allegations that universities are educating too many 
students who will never find work in the industry3, there is relatively little evidence about 
which areas of journalism students actually want to work in, or whether they want to work in 
journalism at all. In addition, why students want to be journalists is also crucial. Do they 
merely want to be famous, or are they motivated by a desire to help others, thus contributing 
to journalism’s public service function? These are important questions because students’ 
views – while potentially modified by the university experience – are likely to have some 
effect on their later careers in journalism. 
While researchers have increasingly examined various aspects of tertiary journalism 
education, much of the debate has tended to be led from the top down, with students’ views 
rarely considered. Yet, if one wanted to assess aspects such as student motivations, and how 
these may relate to curriculum developments, it would appear crucial to take account of 
students’ views. In addition, the studies that do exist have tended to focus on the views and 
backgrounds of journalism students through single-nation studies, which have focused on 
countries as diverse as Britain, China, Greece, Russia, Scandinavia, Spain, and the US4. A 
few regional analyses cut across national borders5 or compare two individual nations6. Thus 
far, there only exists one comprehensive cross-national attempt, conducted more than 20 
years ago, which provided a snapshot across 22 countries7, but suffered from small sample 
sizes in some countries, hindering generalizability of results4. Thus, we know relatively little 
about the extent to which individual trends found in one country may actually be reflective of 
the wider situation around the globe. Cross-cultural approaches in an increasingly 
internationalized and globalized higher education environment are therefore crucial for 
testing whether certain trends are universally applicable or limited to particular settings.8 
In order to address this gap, this paper provides an overview of journalism students’ 
motivations for undertaking tertiary journalism education and the importance they place on 
various job characteristics across eight diverse countries. The study is based on surveys with 
4,393 journalism students from Australia, Brazil, Chile, Mexico, South Africa, Spain, 
Switzerland, and the United States. In examining a diverse sample such as this we provide 
new insights into the universality – or lack thereof – of various motivations and job 
characteristics.  
 
Journalism education and students’ views 
Studying journalism students allows us to examine future journalists at a very early stage of 
their career, providing an insight into the way in which their views are shaped through the 
university experience. A number of studies suggest that a university education has some 
influence on students’ professional values and attitudes and therefore their later work9, 
although others have found little influence10. It appears likely that the university experience is 
at least one part of a greater mix, with a recent study of journalism education in North 
America and Europe suggesting that “the most powerful influences for journalism education 
are the factors of the societal sphere or the system including the historical and the cultural 
background of a country, as well as the media structure with its normative and economic 
background variables”11. 
Over recent years, a university education has become an important prerequisite for 
journalists in the vast majority of countries. An overview of journalists’ profiles across 33 
countries shows that in 26 of them at least two-thirds of working journalists hold a university 
degree12. In fact, across the entire sample more than four in every five journalists (82.1%) 
hold a university degree. At the same time, there is a significant amount of cross-cultural 
variation in terms of journalism-specific education. The percentage of journalists who had 
majored in journalism exceeds 50% in only eight of the 25 countries reporting such a figure. 
Amongst the remaining 17 countries or territories, most do not exceed one-third in terms of 
the proportion of journalism majors. The overall average across the sample is 42.5%13.  
These variations notwithstanding, the trend towards an “academization” or 
“graduatization”14 of journalism has been clear in many countries. Further, the 
internationalization of journalism education has contributed to increased complexity through 
the export of Western journalism models to non-Western countries15. Yet, students 
themselves have only in recent years become the subject of more sustained scrutiny. For 
example, in the Australian context, it has been noted that journalism students have mostly 
only received attention in terms of whether a journalism degree should be a requirement for 
entry into the industry16. Australia is not unique in this regard, although the situation has 
slowly begun to change.  
One question that concerns researchers is the extent to which those enrolled in 
journalism degrees or majors actually want to become journalists. It would appear obvious 
that journalism students want to work in the industry, yet this default assumption is not 
always supported by evidence. A British survey found that only 75% of arriving journalism 
students were sure they wanted to work in journalism, with 23% saying “maybe” and 1% 
“definitely not”. This percentage actually dropped over the course of their studies, with only 
53% of completing students sure they wanted to work in journalism. The number of those 
responding “maybe” had risen to 38% and those saying “definitely not” had gone up to 9%17. 
An Australian study also found that students had diverse career expectations and goals, and 
“not all those who aspire to work in journalism seek entry-level employment in a newsroom, 
a general level of competence across a broad range of news gathering and reporting skills, or 
a life-long career in journalism”18. Similarly, a Brazilian survey of 400 students has indicated 
that 39% of students intend to work in the PR sector, which is almost the same number of 
those who intend to work in journalism (40%)19. 
Little is known about which areas of journalism students want to work in. Scholarship 
on journalism is dominated by a focus on political, or hard news journalism, despite the fact 
the profession is more multi-facetted, with particularly the growth of lifestyle journalism 
opening up new avenues for employment20. Indeed, even in the early 1990s, a comparative 
study found that 51.1% of all 1820 surveyed students across 22 countries wanted to work in 
in human interest or culture, arts and social science, and an additional 9% in sports 
journalism. Merely one in five students (21.2%) wanted to work in political journalism21. In a 
recent British study, more than 40% of students preferred feature or lifestyle areas of 
journalism, and nearly 20% wanted to work in sports journalism22.  
A related question concerns the motivations of journalism students for embarking on a 
tertiary degree. One early British study found that merely 1% of students were motivated by a 
public service ideal, while 35% were interested in the non-routine, non-conventional and 
sociable nature of journalism23. Follow up studies conducted in the US and in other contexts 
have produced similar findings24. A recent British study found that journalism students 
started their degree because they thought journalism would suit their personality or was 
desirable, satisfying or interesting. A love of writing was noted by around 27% as the main 
reason for wanting to be a journalist. Public service ideals were again less important. 
Expressed either more generally or specifically in relation to wanting reform or change 
society, campaign or investigate, such ideals were noted by a combined 16%25.  
A study of journalism students in Denmark, Finland, Norway and Sweden found that 
motivations could be divided into three groups: practical, idealistic and personal motives, 
with students in all four countries typically displaying a mix of practical and idealistic 
motives, such as wanting to have a varied and lively job with freedom and independence, as 
well as fighting injustice and working with political issues26. Personal motives such as status 
and pay only played a minor role, leading the authors to argue that “this points to a generation 
of journalism students who are motivated to make a difference by working in the picture of 
the classical fourth estate role of the press, while at the same time being motivated by the 
pragmatic everyday features of journalism”27. Thus, Nordic journalism students appear to 
differ from their British counterparts in their stronger support for public service ideals. A 
reason may lie in the fact the Nordic countries possess traditionally more pronounced public 
service-oriented media systems than, for example, the United Kingdom and United States28. 
Such analysis further indicates that different media system variables, journalistic cultures and 
indeed differing conceptualizations of journalism may influence students’ motivations for 
becoming journalists. This points to the necessity for more cross-national studies in order to 
examine the extent to which some motivations may be universal, or influenced by contextual 
variables.  
Based on the available literature, there are questions over the extent to which students 
actually want to work in hard or soft news, with studies in Western countries indicating that 
soft news is often preferred. In terms of students’ motivations and job expectations, the 
variable and exciting nature of journalism is valued highly by students across the globe, 
followed by public service notions, although there are significant differences when 
comparing individual countries. In order to attain a more comprehensive understanding of 
students’ preferences and motivations, it is necessary to conduct an analysis across different 
political, economic, social and cultural contexts. Based on the review of the literature, the 
following research questions were therefore developed: 
 
RQ1: Do journalism students prefer to work in hard news or in soft news beats? 
RQ2: What are journalism students’ motivations for studying journalism at 
university? 
RQ3: What are journalism students’ expectations of their future employment in 
journalism? 
RQ4: What are the commonalities and differences across national contexts in 
students’ preferences, motivations and expectations? 
 
Methodology 
This study is based on a survey of journalism students studying across 33 universities 
in eight countries (Australia, Brazil, Chile, Mexico, Spain, South Africa, Switzerland, and the 
United States). Its main purpose was to act as a pilot study for a larger, global project. Hence, 
the study is based on a convenience sample of countries, which was guided by the academic 
networks among the collaborating researchers and their available resources. At the same time, 
we tried hard to include a diverse selection of political, economic and cultural contexts in 
terms of the selected countries. Within each country, universities were selected to represent a 
variety of educational contexts and social demographics, such as a mix of private and public 
universities where applicable, regional and metropolitan universities, large and small degree 
programs, and universities with vocational or theoretical foci (or a balance between the two) 
in their curriculum. Thus, each national sample is reasonably representative in terms of the 
types of universities represented. To take account of differing conceptualizations of who is a 
journalism student, the study is guided by past definitions, which defined journalism students 
as those enrolled in a journalism or communication degree at public or private universities29. 
Individual country coordinators made pragmatic decisions to capture respondents to best 
reflect this definition. As this study was only interested in the university environment, 
professional technical institutes – which in some national contexts may also offer a form of 
journalism education – were not included30.  
The questionnaire was originally developed in Spanish and then translated (aided by 
back-translation) into English, Swiss-German, and Portuguese to be conducted in non-
Spanish-speaking countries. During the process of translation, some adjustments were made 
to ensure locally appropriate terminology was used in its particular context. We spent 
considerable effort to preserve the equivalence of constructs that were applied in the 
questionnaire. Questions were guided by existing work on journalism students31, and surveys 
were conducted between mid-2010 and 2012. To capture respondents who were only at the 
beginning of their journalism degree, we aimed to conduct the surveys at the start of an 
academic year. This meant that, due to the different starting dates of the academic year in the 
northern and southern hemispheres, surveys were conducted at different times: In the 
southern hemisphere, data collection took place in February or March, while in the northern 
hemisphere it was between August and October, depending on each national context. A 
further factor in the timing was the availability of each collaborating researcher and their 
respective assistants, funding for printing of the questionnaires, and human resources for data 
entry. 
Within each sampled institution, all students across all years of study were requested 
to complete a printed questionnaire in their classes. Country coordinators liaised closely with 
their colleagues at participating universities who assisted in data collection. Before 
completing the survey, students were informed about its purpose, as well as the fact 
participation was voluntary, anonymous and governed by each country’s research ethics 
context. On average, the survey was conducted at between three to seven different journalism 
programs within each country, with the exception of Switzerland, which only has one 
journalism program represented32. Response rates varied considerably between individual 
countries (Table 1).  
 
--- Insert Table 1 around here --- 
 
Response rates also fluctuated within institutions, finding grade levels with almost 
90% of participation and others with only 15%. As such, this analysis represents only a pilot 
study. In total, 4393 journalism students were surveyed across the eight countries. To 
measure grade level, we asked students to indicate which year of study they were in. It should 
be noted that journalism degrees were of differing duration across the sampled countries. The 
normal duration was three years in Australia and Switzerland, four years in Brazil, Mexico, 
South Africa and the United States, and five years in Chile. Spain was undergoing the 
transition to the Bologna model, which reduced the length of university degrees from five to 
four years. Hence, the Spanish sample included some students undertaking a five-year 
degree, and others enrolled in a four-year degree. To take account of these variations we re-
coded grade level variables into three categories: beginning, middle and end of their degree. 
Those in their first year of study were categorized as beginning, while those in their final year 
of study were categorized as being at the end of their degree (in Spain, those in their fourth 
year of a four-year degree were categorized as at the end of their degree, while among those 
undertaking a five-year degree, only those in their fifth year were categorized as such). Table 
2 shows a basic overview of the sample. 
 
--- Insert Table 2 around here --- 
 
Variables 
To measure students’ motivations and future job expectations, a set of questions was put to 
the respondents. The first, to answer RQ1, was interested in which area students wanted to 
work in: “If you could choose, which communication area would you like to work in for the 
rest of your professional career?” Respondents could choose one from four options: Hard 
news journalism, soft news or entertainment journalism, teaching and research, or public 
relations/corporate communications. RQ2 was answered through the second question, which 
asked: “What is the main reason you wanted to be a journalists?” Students could choose one 
of 12 options, which were based on past studies33. The third question, answering RQ3, 
measured students’ future job expectations by asking respondents to rate a variety of 
characteristics, informed again by past studies34: “Here is a list of characteristics associated 
with professional life. Please rate how important each of these are or will be to you in judging 
any job within journalism.” Students were asked to rate each of 16 characteristics along a 5-
point Likert scale ranging from 1 (not important at all) to 5 (Extremely important).  
 
Results and Discussion 
Soft or hard news preferences 
Responses to the first question reject the argument that most journalism students do not want 
to work in hard news, but cross-national analysis shows significant differences between 
individual countries (Table 3).  
 
--- Insert Table 3 around here --- 
 
Of the total sample, just under half of respondents want to work in hard news, while 
slightly less than one-third prefer soft news. Importantly, almost one-quarter do not actually 
want to work in journalism. This contrasts earlier cross-national and single-nation studies35. 
Examining the results by grade level, however, shows a 14.9% drop in the popularity of hard 
news from students’ beginning to end of their degree. Soft news is relatively stable, while 
there is a significant rise of the number of students who do not want to work in journalism by 
the end of their degree, supporting a similar finding from a study conducted in Britain36.  
The overall results mask important differences that exist between individual countries. 
For example, the strong preference for hard news over soft news is not reflective of the 
situation in Australia, Mexico, South Africa or the United States, where the percentage of soft 
news oriented students far outweighs hard news oriented students. In South Africa, half of all 
students want to work in soft news, whereas only 28.9% want to work in hard news – a 
difference of 21%. In the US, the difference is 16.7%, while it is smaller in Mexico (7.4%) 
and Australia (6.1%). The situation in Australia and the United States is not that surprising, 
given the fact lifestyle journalism is extremely popular in those countries, and there has been 
a general trend towards softer news being more popular in those countries37. In the other 
countries hard news is clearly favored, with the most pronounced difference in Spain 
(49.6%), followed by Switzerland (40.6%), Brazil (27.1%) and Chile (15%).  
Despite this, Chile and Spain show a drop in the percentage of students interested in 
hard news over the course of their degree. In Brazil, there is also a drop, albeit a smaller one, 
while there is very little change in Australia, Mexico or South Africa. In contrast, there is a 
relatively strong increase in the percentage of hard news-oriented students in Switzerland. 
Changes in hard news orientation appear to be mostly related to students’ plans to work 
outside journalism. For example, in Brazil, where the percentage of students interested in 
hard news dropped by 7.2%, the percentage of soft-news oriented students also dropped by 
9.2%. The percentage of students who do not want to work in journalism, however, rose by 
16.4%. In Mexico, South Africa and the US, the percentage of soft news-oriented students 
fell sharply over the course of their degree, while the change in hard-news oriented students 
was not as pronounced. In Chile, the percentage of soft news-oriented students only increased 
by 1.9%, compared with a drop of 19.7% among hard news-oriented students. In Spain, there 
is an increase of 16.3% among soft news-oriented students, not enough to account for the 
drop of 35.8% among hard news-oriented students. Overall, the results clearly show a rise 
around the world – except in Switzerland – in the percentage of students who do not want to 
work in journalism by the end of their degree. The Swiss aberration may be because those 
who no longer wanted to work in journalism had dropped out of the degree. One reason for 
the almost universal drop in the number of students wanting to work in journalism may be 
that other communication fields – such as advertising and, in particular, public relations – 
may have become more appealing. In Western countries, salaries are often better in PR, and 
in Latin American countries there is actually little differentiation, with PR practitioners often 
still considering themselves journalists38.  
 
Motivations for studying journalism 
In answering RQ2, the results support findings made by a previous cross-national study 
conducted more than 20 years ago39. Overall, the most strongly expressed motivation was 
that students simply liked journalism as a profession, with more than one in three students 
choosing this option (Table 4). 
 
--- Insert Table 4 around here --- 
 
Relatively close behind was students’ assertion that they were talented and/or liked to 
write, which received 28.5% of support. While these two motivations were by far the most 
prominent motivations in each country included here, their relative ranking differed between 
countries. The motivation that students liked journalism as a profession was ranked first in 
Brazil, Chile and Spain, while talent and/or a liking for writing was ranked first in Australia, 
Mexico, Switzerland and the United States. The third most important motivation was the 
possibility to change society – closely linked to the idealistic motives identified in Nordic 
journalism students40. The possibility to change society received particularly strong support 
in South Africa, Mexico, Chile and Australia, while it was not quite as strongly supported in 
Brazil, Spain and Switzerland. South Africa, Mexico and Chile have all gone through major 
transitions towards democracy in the past two decades or so, such as the end of Apartheid in 
South Africa, the end of one-party rule in Mexico, and the return to democracy in Chile after 
the Pinochet dictatorship. Journalism often plays an important role in contributing to social 
change in such circumstances, and it may well be that the events of the recent past have 
contributed to the more pronounced views in this regard. The Australian result is surprising at 
first glance, but issues of social change do rate as a relevant concern for Australian journalists 
more generally41.  
Other roles that received some support across the sample included students’ desire to 
meet interesting people (5.4% overall), to travel (4.4%) and the fact they could not get into 
their preferred program (3.6%). On a broader level, the interpretation of the results is limited 
by the range of items that previous studies42 have employed. We recommend that future 
studies may want to examine adding different items, or asking students to indicate the degree 
to which they agree that a certain item was part of their motivation. Such rankings may 
provide a better understanding of motivations. Some of the items may be rather general, as it 
is difficult to read much into the item “I like journalism as a profession”, given there may be 
a variety of aspects that students do or do not like about journalism as profession. As such the 
item is rather abstract and yields little in-depth insight into certain aspects of students’ 
motivations.  
 
Expectations for future in journalism 
To answer RQ3, students were asked to indicate the extent to which they regarded each 16 
job characteristics as important. To determine whether there are underlying dimensions of job 
expectations, an Exploratory Factory Analysis (EFA) was conducted. Because several of the 
items were not normally distributed, Principal Axis Factoring was used as the method of 
extraction. Further, the Promax method of rotation with Kaiser Normalization was used, as it 
was assumed that students’ expectations were related and not mutually exclusive, based on 
previous research in the area of journalistic role conceptions43. The component correlation 
matrix calculated by this study supported this decision. Prior to EFA, outlier values were 
considered for removal from the data set, and two items (“to use all your abilities and 
knowledge” and “work-life balance”) were removed for having a skewness and/or kurtosis 
value >1.0. A further two items were excluded during the analysis because they either 
exhibited very low communalities or did not load clearly on any of the factors. These items 
were “editorial policy” and “job security”.  
Based on the final 12 items in the analysis, a four-dimensional solution emerged from 
students’ expectations of their future jobs. In order to determine the best and most meaningful 
solution, we took account of the scree plot, variance explained by items, the eigenvalue rule 
(>1.0) as well as the factor loadings. Sampling adequacy was very good, as demonstrated by 
KMO=.784. Bartlett’s test of sphericity (χ2=11516.63, df=55, p <.001) indicated that 
correlations between items were sufficiently large for EFA. Each extracted dimension had 
eigenvalues over one. The four dimensions combined explained 47.4 percent of the variance 
(Table 5). 
 
--- Insert Table 5 around here --- 
 
The first dimension can be described as concerning aspects of collegiality, which 
includes students’ views on having co-workers who make their job easy, support from the 
staff as well as supervisors who appreciate their abilities. The second dimension – public 
service – includes items such as having a valuable job that is essential for society, and a 
chance to influence public affairs, as well as to help people. Items related to career 
progression constitute the third dimension. This includes students’ views on their chances to 
advance in their career, possibilities to develop a specialization, to have autonomy, as well as 
the prestige of a job. The fourth dimension relates to financial concerns, such as pay and 
fringe benefits. These four dimensions bear close resemblance to dimensions of job 
characteristics found in a recent study of Chilean journalists44. They also broadly compare to 
a study of Nordic journalism students, which argued that journalism students’ motives could 
be divided into practical, idealistic and personal ones45.  
As hypothesized, the four dimensions were related, with the highest correlations 
between public service and career progression (r=.50), and between career progression and 
financial concerns (r=.48). The lowest correlation was between public service and financial 
concerns (r=.16). To further examine students’ job expectations across cultures, the 
dimensions were converted into scales. Reliability was good for collegiality (α=.77) and 
public service (α=.78) and moderate for career progression (α=.66) and financial concerns 
(α=.62). Across the entire sample, the most important dimension of job expectations related 
to career progress (M=4.06, SD=0.60), followed by public service (M=3.95, SD=0.81). Less 
important were collegiality (M=3.89, SD=0.77) and financial concerns (M=3.85, SD=0.78). A 
repeated measures ANOVA was highly significant, F(2.7, 12456)=91.571, p<.001, partial 
η2=.2246. Pairwise comparison showed all differences between dimension means were 
significant at p<.001, except for between collegiality and financial concerns (p=.58).  
Results show that students appear to focus mostly on their own achievements in 
journalism by ranking those items most highly which focus on how well they can advance in 
their career, the prestige they will have, and the level of autonomy or specialization. This 
contrasts with the findings that idealistic motivations prevail in the Nordic countries47. 
Despite this focus on the self, the fact public service is ranked second overall demonstrates 
that students are still influenced strongly by altruistic desires. On the other hand, collegiality 
and salaries are not of such primary concern.  
Once more cross-national analysis demonstrates significant differences. In order to 
remove any acquiescence bias, which is likely to occur in cross-national surveys where 
different communication cultures can affect responses48, mean scores were centered. Table 6 
shows that while career progression is valued above average important in all eight countries, 
this occurs to varying degrees.  
 
--- Insert Table 6 around here --- 
 
For example, it is the most important dimension only in Chile, Mexico, South Africa 
and Brazil, though in the latter it is on par with financial concerns. In Australia and the 
United States public service appears to be slightly more important than career progression. 
This is perhaps not so surprising, given the fact that 12% of Australian students had noted the 
possibility of changing society as their primary motivation. In the US, that number had been 
marginally lower at 9.2% (see Table 2). In Switzerland, collegiality appears to be more 
important, while in Spain financial concerns are clearly more important than career 
progression – arguably related to the current financial crisis in the country. In relative terms, 
Spain stands out as the country in which financial concerns receive the strongest support. A 
cohesive work environment is not a priority for journalism students in Brazil, Chile and 
Mexico, where the dimension of collegiality is ranked least important. For students in these 
countries, it is much more important to progress in their careers, than to have colleagues or 
superiors who are easy to work with. Such differing results demonstrate the importance of 
taking into account local and regional cultural, political and economic contexts when 
examining aspects of journalism education49.  
 
Conclusion 
Tertiary journalism education has become somewhat of a ‘boom’ industry in many countries 
in recent decades, yet in-depth scrutiny of those who embark on a university journalism 
degree has rarely been undertaken until recently. This is despite the importance that 
journalism students’ views may play in affecting their future careers as journalists. As 
outlined earlier, the shortcoming has been particularly in terms of a comparative approach 
across varying political, economic and cultural contexts, which could illuminate to which 
journalistic professionalization may be occurring along global trends. By examining eight 
diverse countries, this study aimed to shed further light on journalism students’ motivations 
and job expectations, as these are expected to affect their later work as journalists. Our 
findings point to some global trends, while they also re-emphasize the need to take local 
cultural, political and economic contexts into account when discussing journalism education 
and professionalization internationally. 
The findings show that in seven of the eight countries studied, students are less likely 
to want to work in journalism the longer they have been enrolled in their degree. This is in 
line with past studies50 and warrants further in-depth research to find the causes for the 
decline. Do students expect something different when they embark on their degree, only to 
find journalism not to their liking after all? Or do the at times limited employment 
opportunities – particularly in an age of news media cost-cutting in many Western countries – 
scare them off journalism? Local differences were found in terms of whether students were 
planning to work in soft or hard news. In Australia, Mexico, South Africa and the United 
States, students preferred to work in soft news, while in Brazil, Chile, Spain and Switzerland, 
they preferred hard news.  
Globally, the two most-regularly cited reasons for wanting to study journalism have 
not changed over the past more than 20 years51. Journalism students in the studied countries 
were motivated by their liking of the profession, and their belief in their own talent for 
writing. The third-most important reason in most contexts was the desire to contribute to 
social change. These results are limited, however, by questions which may be too broad and 
thus difficult to interpret. In terms of students’ job expectations, four main dimensions were 
identified: collegiality (the importance of having supportive colleagues and superiors); public 
service (making a difference in public life); career progression (advancing in their own career 
and having prestige and autonomy); and financial concerns (the level of salary as well as 
fringe benefits). Students are mostly focused on their own achievement, with respondents in 
all countries ranking career progression as highly important. Providing a public service was 
also important, while financial concerns ranked lowest overall.  
Again, however, there were country-specific differences. Australian, South African 
and US students ranked public service very highly, while those in other countries did not 
quite as much. Financial concerns were extremely important for Spanish students, while they 
were nowhere near as important in Australia, South Africa, Switzerland and the US. National 
contexts may account for some of these differences, a subject deserving of further research. 
Most importantly, the results reinforce the importance of comparative studies of journalism 
students to take account of the influences of differing national contexts.  
Our findings have important implications for journalism scholars, educators and the 
quality of journalism more broadly. The considerable drop off in the number of students who 
want to work in journalism by the end of their degree deserves further investigation as to its 
root causes and how these can be addressed. The stronger desire of students in some countries 
to work in soft news also has implications for curriculum development and addressing the 
question of whether journalists are adequately prepared for their careers. The insights 
provided here also show that, except in Australia and the US, students are more likely to enter 
journalism for personal reasons, rather than a desire to provide a public service. Again, such 
motivations may affect future behavior and the quality of the journalistic output these 
students produce, although more research is needed into this link. 
It is important to acknowledge that this study has a number of limitations. First, as 
this is a pilot study, it included only a convenience sample of eight countries. The results can 
therefore not lay claim to be universal. At the same time, a main purpose was to show the 
complexity of national contexts and to encourage more comparative research in this field. 
Future studies would necessarily need to include a larger, more diverse sample. This is also 
true for country samples, which differed here in terms of response rates. Hence, the results 
reflect mainly trends and preliminary evidence. It is crucial that future studies take great care 
in sampling a precise reflection of each country’s tertiary journalism programs. 
Additional difficulties exist in defining journalism and journalism programs, and the 
way in which students progress through their degrees. For example, in some countries 
students start with a more general communications degree, only to later specialize on 
journalism specifically. In other countries, they might start with a very focused journalism 
degree from year one. Multistage sampling and representative samples based on functionally 
equivalent definitions of journalism programs are therefore crucial. Despite these limitations, 
this study can hopefully serve to provide a starting point for future analyses by raising 
important issues that require further study, ideally combining quantitative and qualitative 
approaches.   
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Table 1: Sampling scheme 
 Number of 
journalism 
programs 
included in the 
study 
Number of 
students enrolled 
in journalism 
programs 
Number of 
completed 
questionnaires 
Response rate 
(%) 
Australia 6 1490 320 21.5 
Brazil 5 2667 594 22.3 
Chile 7 1736 952 54.8 
Mexico 3 1639 479 29.2 
South Africa 3 1528 513 33.6 
Spain 4 6250 1083 17.3 
Switzerland 1 259 167 64.5 
United States 4 1280 285 22.3 
 
 
 
 
Table 2: Social characteristics of the sample 
 Aust-
ralia 
Brazil Chile Mexico 
South 
Africa 
Spain 
United 
States 
Switzer
land 
Sex (% female) 66.9 59.7 59.6 60.9 73.5 64.9 66.3 56.4 
Age (average) 21.8 22.3 20.9 20.8 21.4 20.2 22.9 20.2 
University type (% 
public) 
100 71.5 89.9 49.8 100 100 54.2 100 
Respon
dents’ 
year of 
study 
Beginning 
(in %) 
40.3 29.8 27 20.3 39.3 31.5 30.4 47.5 
End (in %) 32.7 21.1 18.5 25.4 18.1 16.5 29.7 13.0 
 
Table 3: Preferred areas of journalism 
 
Hard news Soft news Not journalism 
 
Beginning of 
degree 
End of 
degree All students 
Beginning of 
degree 
End of 
degree All students 
Beginning of 
degree 
End of 
degree All students 
Australia 34.6% 34.3% 36.6% 47.2% 40.2% 42.7% 18.1% 25.5% 20.7% 
Brazil 52.3% 45.1% 49.9% 25.6% 16.4% 22.8% 22.1% 38.5% 27.2% 
Chile 48.0% 28.3% 38.2% 22.4% 24.3% 23.2% 29.5% 47.4% 38.5% 
Mexico 29.5% 30.6% 33.7% 54.7% 38.0% 41.1% 15.8% 31.4% 25.2% 
South Africa 32.7% 29.7% 28.9% 52.0% 41.8% 49.9% 15.3% 28.6% 21.2% 
Spain 85.2% 49.4% 68.8% 10.1% 26.4% 19.2% 4.8% 24.1% 12.0% 
Switzerland 58.4% 76.2% 55.0% 14.3% 23.8% 14.4% 27.3% 0.0% 30.7% 
United States 27.1% 31.3% 29.2% 51.8% 42.2% 45.9% 21.1% 26.5% 24.9% 
Total 52.3% 37.4% 45.7% 30.1% 30.8% 29.8% 17.6% 31.9% 24.5% 
 
  
Table 4: Motives for studying journalism (in %) 
  
Australia Brazil Chile Mexico South Africa Spain 
Switzer-
land 
United 
States Total 
(N=317) (N=569) (N=928) (N=474) (N=494) (N=980) (N=160) (N=282) (N=4204) 
I could not finish my studies in another 
program 0 1.8 0.2 0.4 0.4 0.6 0 0.7 0.6 
I could not get into the program that I 
wanted 0 5.6 7 1.9 2 3.1 1.9 1.1 3.6 
Journalism is easy to finish 0.6 0.7 1 0.6 0.2 0.8 0 0.7 0.7 
I am talented and/or I like to write 35.6 29.9 20.7 30.2 31.6 25.9 37.5 39.4 28.5 
I like journalism as a profession 21.8 38.1 41.6 27.4 15.8 49.2 25 24.8 35 
For the possibility to change society 12 7.9 14.8 17.5 18.4 6.5 5 9.2 11.7 
For the money that I could earn as a 
journalist 0.3 0 0 1.3 0 0.3 0 0.4 0.3 
For the possibility of covering scandals 
and abuses 1.3 1.1 0.4 0.6 1.6 0.5 3.1 0.4 0.9 
For the possibility of being famous 0.9 1.8 1.1 2.5 1.8 0.5 0.6 4.3 1.5 
Because I like to travel 6.3 1.2 3.3 5.5 8.5 4.2 4.4 4.3 4.4 
Because I like to meet interesting people 7.9 3.2 3.6 5.1 11.1 2.8 14.4 7.8 5.4 
Other 13.2 8.8 6.4 7 8.5 5.6 8.1 7.1 7.5 
Note: Not all students in each country answered this question, hence the total number of responses does not equal the overall number of respondents to 
the survey. 
 
Table 5: Exploratory Factor Analysis of students’ job expectations (pattern matrix) 
  Collegiality 
Public 
service 
Career 
progression 
Financial 
concerns 
To have co-workers who make the 
job easy 0.862    
To have support from the staff 0.797    
To have supervisors who appreciate 
your abilities 0.531    
To have a valuable job, essential for 
society  0.811   
The chance to influence public affairs  0.758   
The chance to help people  0.649   
The chance to advance in your 
professional career   0.635  
The possibility to develop a speciality   0.630  
The amount of autonomy you have   0.453  
To have a prestigious job   0.364  
Pay    0.859 
Fringe Benefits    0.578 
Eigenvalues 3.60 1.67 1.37 1.03 
Percentage of variance explained 25.74 10.25 7.53 3.90 
Cronbach’s alpha 0.77 0.78 0.62 0.66 
Pattern matrix. Extraction method: Principal Axis Factoring; Rotation method: Promax with Kaiser 
Normalization. Factor loadings <.3 excluded. 
 
  
 Table 6: Students’ job expectations across countries (centered scores) 
 
Collegiality Public service  Career Progression  
Financial 
concerns 
Australia 0.13 0.22 0.12 -0.48 
Brazil -0.15 0.02 0.06 0.06 
Chile -0.12 0.01 0.17 -0.05 
Mexico -0.19 -0.05 0.22 0.02 
South Africa 0.00 0.13 0.24 -0.37 
Spain -0.02 -0.11 0.02 0.12 
Switzerland 0.30 -0.07 0.18 -0.41 
United States 0.01 0.21 0.13 -0.35 
Values indicate the importance of the item in relation to the overall country mean across all items 
measured. A positive value indicates that a dimension is above average important, while a negative 
value indicates it is below average important. 
 
 
